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Abstract. The ability to understand one's feelings (emotional understanding) is an element and 

an important component of emotional intelligence. Understanding emotions are considered 

essential for the child's social and emotional functioning. This paper is a literature review of both 

the importance of socio-emotional learning in the child's life and emphasizes the role of parents 

and the school in its achievement.  

Keywords. Emotional Intelligence (EQ), Socio-Emotional Learning (SEL), Types of Parents, 

Role of the school 

1. Introduction 

Social and emotional learning (SEL) refers to a wide range of skills that enable a person 

to achieve social competence [1], verbal and non-verbal attitudes and behaviors that can 

influence students' success in school and life in skills not measured by assessment tests such as 

critical thinking, emotion management, conflict resolution, decision making, and teamwork. 

Deficits in these skills make it difficult for individuals to integrate into both schools and society, 

and their education is a challenge for researchers and educators.  

  

2. Definition of the ability to understand emotions 

The ability to perceive the emotions of those around us (emotional understanding) and 

their understanding are important components in the development of emotional intelligence and 

consequently the social and emotional functioning of the child as well as the psychological 

adaptation of children to the wider environment. 

There are many definitions of emotional intelligence (EQ): [2] define as emotional  

intelligence (emotional intelligence) the ability of a person to fully understand his own 

and others' emotions, to make subtle distinctions between various emotions, and finally take 

advantage of the present information, to guide his thoughts and actions in this way, while [3] 

emphasized that the ability to understand emotions is directly affected by the degree of 

acceptance of classmates in childhood age.  

Scientists, [4], proved through research that children from 6 to 10 years old who showed 

behavioral problems had difficulty in understanding emotions, while others [5]  emphasize that 
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younger children experience many and particularly intense emotions, for themselves, for others, 

and finally for what takes place in their environment. 

Developmental psychologists point out that from the age of 6-7 months, infants can 

"read" their mother's expressions predicting how they are expected to feel about a situation. At 

the age of two, they realize that hitting someone feels bad, while on the contrary, a positive act 

feels good. Research through interviews has shown that young children can accurately assess 

the emotions of others [6].  

"Emotions develop, and as they develop, they help structure and guide other aspects of 

development" [7]. The view that emotions play an important role in upgrading cognitive 

achievements of each level of development constitutes an ambitious goal of study by 

psychologists and educators. The ability to understand emotions concerns both the 

understanding of one's own emotions and the ability to perceive the emotions of others [8]’ [9] 

emphasized that one aspect of emotional intelligence, "social intelligence", that is, our ability 

to understand others and act appropriately in human relationships, was also an aspect of a 

person's IQ [10] . 

[11]" records a broad sphere of intelligence with 7 essential differences among which 

interpersonal intelligence and intrapersonal intelligence are distinguished. Interpersonal 

intelligence concerns the degree to which we can understand other people (motivations, 

emotions, "bridges" of cooperation) while intrapersonal intelligence is a skill that moves 

internally and concerns the ability to understand and manage our emotions as well as the deeper 

understanding of our desires and abilities; it is the ability to build a model of ourselves and to 

be able to act accordingly in our lives [10]. 

 

2.1. Factors affecting the ability to understand emotions 

Age 

Awareness of emotions plays an important role in people's daily life and social 

interactions. The researchers found that even from infancy children distinguish emotions, at the 

age of 4 months they are satisfied when an adult smiles at them, while at the age of 12 months 

they adopt the emotional expression of the one who takes care of them as a guide for their 

behavior [12], while at the age of 3 they are interested in the reasons that cause the emotions of 

others. [13] 

The family 

Family life is the initial school of emotional education where the child is taught how to 

understand and regulate his emotions, how others react to his emotions as well as how he 

perceives the emotions of others, i.e. the interaction relationships of the parents both among 

themselves them, as well as with the child, for parents to express and control their emotions and 

this is considered the main model of their children [10]. 

Emotional understanding skills are built during interactions between parents and 

children, emotions are at the center of social interactions, and the ability to understand emotions 

has as much to do with the degree of attachment of the child to the parents as to the 

expressiveness of the parents. Children who have expressive parents develop abilities to 

understand the emotional reactions of others and expressiveness is a basic skill for children's 

relationships with peers. Studies show that parents' emotional expressions directly influence 

their children's behavioral and declarative responses. Mothers with high levels of anxiety have 

children with particularly anxious behaviors. College students who participated in a related 

study report that those who come from expressive families also judged themselves as expressive 

while their classmates described them as expressive as well [14] . 
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The expressiveness of parents' and especially mothers' positive emotions in children 

affect the ability to understand emotions of preschool children and leads to the development of 

emotional knowledge while expressing negative emotions or discouraging the expression of 

emotions significantly affects emotional understanding. 

Also, another factor related to emotional understanding is considered mothers' response 

to  

children's emotions. [15] found that a mother's positive emotional response to her 

infant's positive emotions positively affects the ability to understand emotions, while on the 

contrary, a mother's negative response to positive emotions negatively affects emotional 

understanding. 

Also, parental discussion about emotions is considered the main factor facilitating  

children's emotional  understanding as argued by [15]  and [16]  proved that mother-

toddler discussion about emotions (reasons, consequences) leads positively to emotional 

development/understanding of infants resulting in positive behaviors in their socialization. 

The emotional context of the emotional conversation between mother and child, which 

concerns how mothers shape their own and their children's emotions in the middle of a 

conversation, is an important factor in the development of EQ. 

 A study by [17]  demonstrated that weak positive emotional framing has a positive 

relationship with children's emotional understanding, this result is consistent with [18] study 

where it is argued that if the information is offered to children through emotional pathways, 

then the content of the information is neither received nor preserved. 

The above findings are also supported by [19] where between neglectful and non-

negligent mothers, he demonstrated that neglectful mothers respond less reinforcingly to their 

children's emotional expressions, talk less about feelings and express more negative emotions 

in proportion to non-negligent mothers. The result of this is the fact that emotionally neglected 

children show lower levels of emotional understanding, are more likely to show adjustment 

problems at school, violent behavior, and lack of acceptance by classmates such as passivity or 

anxiety. 

 

2.2. Description according to Pons & Harris  

According to [20], there are at least nine distinct components of emotional 

understanding that have been studied and designed to assess them in a picture book 

accompanied by specific stories in two versions: one for boys and one for girls, with 

corresponding friend cartoon figures. 

The nine components, which are projected through the stories, are presented in a specific 

order of graded difficulty, and a two-stage process is followed. 

 During the first stage: the researcher in a neutral tone of voice tells the story while 

during the second stage: the researcher asks the child to answer some questions, 2 questions 

referring to negative emotions, 2 questions referring to positive emotions, and questions control. 

The nine components are presented as follows: 

Component I: Recognition 

Children around the age of 3-4 begin to be able to recognize and name basic emotional 

expressions. 

Component II: External causes 

Around the age of 3-4, children begin to understand how an external cause affects the 

feelings of other children. 
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Component III: Desires 

Around the age of 3-5 children begin to understand that people's emotional reactions 

depend on their desires and that two people can feel differently about the same situation because 

they have different desires. 

Component IV: Beliefs 

Between the ages of 4 and 6, children begin to understand that a person's beliefs, whether 

true or false, determine their emotional response to a given situation. 

Component V: Souvenir (Reminder) 

Between the ages of 3 and 6 children begin to understand the relationship between 

memory and emotion, understanding that the intensity of emotion decreases over time and that 

certain elements of the present situation may serve as reminders that will reactivate past 

emotions. 

Component VI: Regulations (Managing Emotions)  

Children call upon different strategies for emotional control as they grow older. Children 

ages 6 - 7 mostly refer to behavioral strategies, while older children ages 8 and up begin to 

recognize that psychological strategies (denial, distraction, etc.) may be more effective. 

Component VII: Pretenses and Realities (Concealment). 

Possibly, there may be a difference between the outward expression of emotion and the 

actual, true emotion they feel. Between about 4 and 6 years of age, children begin to understand 

this difference. 

Component VIII: Mixed emotions 

From the age of about 8, children begin to understand that a person can have multiple 

or even contradictory (ambiguous) emotional reactions to a given situation. 

Component IX: Ethical Principles (Ethics) 

From the age of about 8, children begin to understand that negative emotions are 

associated with a morally reprehensible act (eg, lying, stealing, not confessing.) while positive 

emotions are associated with a morally praiseworthy act (eg ., making a sacrifice, resisting 

temptation, confessing a deed.). 

 [20] Involved 100 children aged 3, 5, 7, 9, and 11 years who were studied in terms of 

all components. 

The results showed that (1) children show a clear improvement in each component as 

they grow older, (2) three developmental phases are distinguished, each characterized by the 

appearance of three of the nine components, and (3) there is a correlation between the 

components in each phase and (4) there are hierarchical relationships between components from 

successive phases. 

The results also showed that the general degree of understanding of emotions develops 

particularly clearly and smoothly from 3 to 11 years. Analyzing the findings, it was shown that 

the development of the 9 components of children's emotional understanding is distinguished in 

3 periods of development and each of them is characterized by the presentation of a group of 3 

components. The first period (around 5 years) includes the basic public aspects of emotions: 

External discourses, facial expressions, and events or objects that act as external presenters or 

warnings of the reactivated emotion. The second period (around 7 years) concerns the mental 

aspect of emotion: the connection between desires and beliefs and the difference between 

expressed and felt emotion. Still, the third period (from 9 to 11 years) includes the cognitive 

regulation of emotion and a finding that someone reacting to a situation experiences 

heterogeneous emotions, parallel or successfully conflicting emotions. 
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Another conclusion of the study is that the 9 components of emotional understanding 

have a hierarchical organization. The relations between the components of each group are 

always considered associative while the corresponding ones between the components from 

different groups are always considered inductive. In the beginning, children emphasize the 

external aspects of the emotion (group1), while the understanding of the external aspects is 

considered a basic condition to consolidate the psychological aspects of the emotion (group 2). 

.  Subsequently, the understanding of the aforementioned aspects is a prerequisite to 

consolidating the influence of the reflection of emotions (group 3 ) [20] . 

 

3. The emotion 

Emotion is a complex subjective conscious experience: It is the combination of mental 

states, psychosomatic expressions, and biological reactions of the body. 

A real feeling contains three elements: 

• The element of biological stimulation/effects on the body e.g. increased heart rate. 

• The cognitive element / justification -  interpretation 

• The behavioral element/expression - in the face, in the voice, in the posture of the body. 

 

3.1. The types of emotions 

According to [10] , the basic emotions are joy, sadness, anger, surprise, fear, and disgust. 

Emotions are also divided into: 

• positive (joy, sympathy, excitement, trust, admiration, happiness, pleasure, etc.) and 

negative (sadness, dislike, despair, despair, agitation, misery, rage, hatred, anger, etc.) 

• in "simple" ones that we use when addressing younger children such as the feeling of 

love, joy, fear, anger, jealousy, shame, and pleasure, and in more "complex" ones that we use 

when addressing older children and teenagers such as gratitude, euphoria, spite, flattery, fatigue, 

frustration, pain, boredom, betrayal, confusion, emotion, shock, etc. 

There are also the biological emotions that are caused in the person and are related to 

biological functions such as thirst, hunger, and satiety. 

 

3.2 The properties of emotions  

 Emotions differ in terms of: 

• Intensity refers to the degree to which we feel an emotion, whether it is very loud, 

moderate, or minimal in intensity/. 

• The quality / refers to  the kind of mental state it also creates it is divided into two 

types, the positive and pleasant and the negative and unpleasant emotions that dominate the 

person's life/. 

 Their duration /refers to the time an emotion lasts, if it is positive and lasts for a long 

time there is a possibility that it will lead to a negative outcome such as boredom, fatigue due 

to saturation and repetition of the emotion, on the contrary, the same does not happen with the 

negative emotion. This in no way can lead to something positive, it can simply reduce its 

intensity.  

 

3.3   Recognition of emotions 

For children on the autism spectrum, emotions can appear suddenly with little warning 

as they are often unable to recognize the emotions they are experiencing. or associate it with 
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triggering their event but they can be trained to name the emotion, and associate it with a 

specific event [21]  . 

There are φour steps of emotion recognition [21] : 

1. Identifying the child's emotion 

2. Connecting the emotion during the event 

3. Validate the feeling that it's okay 

4. Reassurance 

 

3.4. Development of basic feelings 

People learn to control their emotions and express them in a way that is acceptable to 

society, depending on the context in which they appear and the time. From an early age, children 

learn with the help of their parents, who describe their own and other people's feelings, to 

recognize feelings and ways of externalizing their feelings. With the recognition of emotions 

preceding their analysis and determination. Research has shown that the verbal variety in the 

performance of expressions determined the variety of children's emotions accordingly. 

  For the investigation of emotions, the method followed concerns the observation and 

discrimination of facial movements and contractions. 27 expression points have been identified 

on the face, eyebrows, forehead, eyes, nose, cheeks, and mouth. The various facial   expression 

systems that have been developed sometimes share common points and sometimes differ. The 

basic principle is that emotions activate the nervous system and, by extension, cause facial 

muscles to contract. 

[22] Was the first to establish that certain emotions are found in all cultures. Culture 

plays an important role in shaping emotions. Children learn an "emotion culture" about which 

emotions society allows to be expressed and which not. Thus a separation is made between 

egocentric and heterocentric emotions. 

The four basic emotions that children display are joy, sadness, anger, and fear. In 

particular, joy is an emotion that manifests itself across the age spectrum. Expressions of joy 

(movements of facial muscles, lips, eyes, and sparkling eyes) are detected from infancy. Infant 

snickering occurs spontaneously and reflexively hours after birth. On the contrary, the first 

social smile is found in the close emotional bond of the mother and child. Later during the 3rd 

to 4th month, their joy is expressed in laughter. Laughter can be induced either by tactile stimuli 

(touch), visual stimuli (facial grimaces), by auditory stimuli (sounds). Thus a variety of stimuli 

can lead children to a pleasant mood. 

Grief occurs as a consequence of physical symptoms of pain, rejection, disappointment 

from the lack of an object or person, and to a greater extent manifests as grief due to parental 

divorce, illness, or death of a loved one. Even the birth of a sibling can be experienced as sadness 

by the young child. Grief is to be expected in situations of loss. Prolonged sadness can inhibit 

a child's cognitive and social development. It is expressed by crying, wailing, sleep or eating 

disorders, and signs of attachment to an adult. 

The emotion of anger is a negative emotion that is detected from infancy and manifests 

itself when they feel pain, are attacked, and have their wishes thwarted. Aggression is one of 

the ways of expressing anger. In infants, it is first expressed by crying and then at the age of 4 

to 6 months by voices and sudden movements. Anger in the 2nd year reaches its greatest degree 

of manifestation. In the 3rd year, anger takes the form of aggression and retribution with words 

or actions. Negative emotions include the feeling of fear. Fear is the result of the insecurity they 

feel when someone or something threatens them. Fear leads the person to flee while anger leads 

to attack. Fear manifests itself in a variety of ways such as an anxious look, trembling, 
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screaming, approaching another person, etc. The causes are varied and depend on the intensity, 

unexpectedness, and danger of the stimuli. [23] Bowlby argued that fears have a biological 

basis. Already from the first months of their life, babies develop an intense fear of unknown 

faces. The negative emotions that possess it are evident such as rapid breathing, crying, tension, 

restlessness, and facial disgust. In infancy, they are mainly afraid of unknown faces, sudden, 

loud sounds, sudden movements, strong light, and shadows. In preschool, fears are of animals, 

fantasy stories, loneliness, the dark, dreams, ghosts, death, and beatings. During the school 

period, they fear aggression from other children, punishment at school, low grades, and failure. 

In adolescence, the fears mainly concern either natural phenomena (fires, disasters, earthquakes, 

etc.) or their social relationships with others or themselves. After all, it is the period of forming 

their identity. Dealing with fear in the family and developing a sense of trust, initiative and 

autonomy play an important role. Of course, overprotective or authoritarian parents aggravate 

and push children to develop phobic reactions. 

 

 4.   Emotional learning  

A set of emotions exist in man from the moment of his birth until death. Emotions differ 

according to the age of the person and corresponding emotional reactions are observed. The 

relationships between the emotional experience and the expression of emotions change 

according to his cognitive and motor development [24].  

1. The development of self-awareness 

A prerequisite for the development of a person's personality is the ability to perceive his 

image. The main parameters derived from this concept are self-awareness, self-esteem, and self-

regulation. 

2. Self-awareness 

Analyzing the word we will see how it refers to the knowledge the child has about 

himself and presupposes an understanding of the wider environment in which he moves and 

develops. According to Selman, the development of self-awareness has an evolutionary course 

based on the age of the individual. In childhood, they can distinguish emotions and motives 

from someone's behavior. Stages are common in any cultural setting. Each person develops an 

internal shape of himself which is built by the person himself with the new information he 

acquires about himself each time. From the age of 2, children seem to know their basic 

characteristics of themselves. 

 3. Self-esteem 

Self-esteem refers to parameters concerning the opinion that children have about 

themselves. As they grow older they begin to socialize with peers and observe other people's 

abilities as well as their own. This is how they estimate and evaluate their capabilities against 

the rest. Of course, self-esteem is the conclusion that a person reaches about himself. In short, 

self-esteem is about their abilities, weaknesses, emotional reactions, and positive and negative 

personality traits. As far as the school area is concerned, research has shown that girls base their 

school self-concept on the behavior they display in the classroom, while boys base their school 

performance on it. A high school self-concept has positive effects on the child's self-esteem. In 

this, of course, the teacher also plays a role and should adapt and respond to the developmental 

needs of the children according to their age. 

The first to talk about self-concept was James, who distinguished two elements of the 

self, "I" and "I". Self-concept differs from self-esteem, the former refers to the cognitive side of 

self-awareness while the latter refers to the emotional side of the individual and the degree to 

which he evaluates himself. Self-concept is shaped evolutionarily as the child grows. The role 
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of the family, the school, the individual's cultural context, gender, and temperament play an 

important role in shaping self-concept [25]. 

 

4. Self-regulation 

Thompson writes [26]: "Emotional regulation includes all intrinsic and extrinsic 

processes that contribute to the control, evaluation, and modification of reactions, and in 

particular their intensity and timing, to achieve individual goals. Emotional self-regulation is at 

the crossroads of expressiveness, understanding, and socialization' [26]. According to [27], 

there are many ways in which parents manage the regulation of children: (a) with direct orders 

and instructions, through a guiding role they try to convey to children the family and cultural 

norms regarding the acceptable or non-acceptable expression of emotions. In other words, there 

is often a suffocating cord of social oppression that prevents the free expression of emotions, 

(b) They suggest clear means of carrying out emotional regulation, and c. manage the 

information provided to children about potential emotional events. To minimize stress, they 

omit or discharge the information. Self-regulation equals control and correct expression of 

emotions, and their manifestation in the appropriate intensity, environment, and time. Self-

regulation goes through a developmental process and requires demarcation from the family 

environment. Self-regulation refers to the child's ability to self-regulate his behavior depending 

on the circumstances. Self-regulation of behavior is a basic resource for the growth and 

development of children's personalities and this is because the existence of this characteristic 

gives stability and moral autonomy. 

Self-control is therefore a basic condition of self-regulation and parents are the ones 

who initially control the child's behavior (external self-control) until he internalizes and 

develops self-regulation mechanisms (internal self-control). 

Self-regulation in the first year is biologically determined. Infants use the reflexive 

mode of acting on stimuli without being aware of their actions. Later all their movements 

acquire a purpose and they try to comply with the dictates of other persons. In the third year, 

internal self-control becomes apparent when he acts and decides for himself alone [24]. 

 

4.1. Stages and strategies of emotional education   

4.1.1. Stages 

We can distinguish 5 stages [28] in the process of emotional education: 

• awareness of the child's feelings, 

• harnessing emotions as an opportunity for rapprochement, intimacy, and teaching; 

• listening with empathy, recognizing negative emotional charges, 

• help with verbal expression, identification, and rationalization of feelings, 

• delimitation, examination of strategies to deal with the emotional crisis. 

1. Awareness of emotions 

It means that we recognize and express emotions and are sensitive to the manifestation 

of emotions in others. It depends partly on the cultural environment. The two sexes have similar 

inner emotional experiences since empirical research has not shown any significant difference. 

It also means awareness of different levels of emotional arousal [28]. It requires some degree 

of isolation, as well as time with ourselves. Children's emotions are often revealed through their 

imaginative play.Vigilant parents can hear their children's fears [28]. 

2. Harnessing emotions 

Crises contain opportunities. Early diagnosis of emotions prevents their later escalation 

and explosive situations [28] . 
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3. Listening with empathy 

Empathy depends on the following factors: similarity to the 'victim', the focus of 

attention on the situation, the larger context, gender of the 'victim', individual emotional profile, 

emotional expressiveness, and positive interactions with peers [26]. Empathy is the cornerstone 

of emotional education. The key to empathy is the ability to decode the non-verbal elements of 

communication. Empathy is the ability to put yourself in another person's shoes. The empathic 

listener engages all of his senses and imagination. He restates what he hears calmly. It focuses 

on body language [28] .  

4. Help with verbal expression of feelings 

Through the verbal expression of feelings, the child can place an uncomfortable and 

unpleasant feeling within the framework of his everyday life, give it a logical existence, and 

understand that it is a natural and integral part of life. When we empathize and characterize an 

emotion, then we reveal our degree of understanding and shape, 'embody' the emotion and 

rationalize it. Speech often acts as a soothing and decongestant [28]  .  

5. Boundary 

The demarcation lies in the following: a. setting boundaries: Children need to 

understand their misbehavior. Acceptance of the child's childhood by the parents is necessary. 

The method of removal from the stimulus (time-out) is particularly effective for establishing 

limits, as long as it is used correctly. Parents should keep in mind that children's dignity and 

self-esteem should not be affected. b. goal setting: we encourage the child to talk, express 

himself and think. c. thoughts on possible solutions: This can only be achieved through 

collaboration, through a brainstorming process. d. evaluating proposed solutions based on 

family values e. helping the child to choose a solution: When children choose a solution that 

does not work, then we help them discover what went wrong and look for alternative solutions 

[28]. 

 

4.2. Social and emotional learning 

 
Figure 1: Social Emotional Leqarning (CASEL , 2013) 

Social and emotional learning includes the processes of developing social and emotional 

skills in children. Social and emotional learning programming is based on the understanding 

that the best learning occurs in the context of supportive relationships that make learning 

challenging, engaging, and meaningful. Social and emotional skills are critical to becoming a 

good student, citizen, and worker, and many different risky behaviors (eg, drug use, violence, 

bullying) can be prevented or reduced over many years. This is best done through effective 
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classroom functioning, student engagement in positive activities inside and outside the 

classroom, and broad parent community involvement in program planning, implementation, 

and evaluation [29], [30], [31], [32].  

Effective social and emotional learning begins in kindergarten and continues through 

high school. Casel has distinguished five interrelated sets of cognitive, behavioral, and 

emotional abilities. The definitions of the 5 sets are [33]: 

Self-awareness: The ability to accurately recognize one's feelings and thoughts and their 

influence on behavior. This includes accurately assessing one's strengths and weaknesses and 

having a strong sense of confidence and optimism. 

Self-regulation: The ability to regulate one's emotions, thoughts, and behaviors 

effectively in different situations. This includes managing stress, controlling reactions, being 

motivated, and working toward personal and academic goals. 

Social Awareness: The ability to take perspective and empathize with others from 

different backgrounds and cultures, to understand social and moral norms of behavior, and to 

recognize and support family, school, and community resources. 

Relationship Skills: The ability to establish and maintain healthy and rewarding 

relationships with diverse individuals and groups. This includes communicating clearly, 

listening actively, cooperating, resisting inappropriate social pressure, negotiating conflict 

creatively, and getting and giving help when needed.   

Responsible decisions: The ability to make constructive and respectful choices about 

personal behavior and social interactions based on an appreciation of moral standards, safety 

concerns, social norms, a realistic assessment of the consequences of various actions, and the 

well-being of the individual and others. 

 

4.3. Emotional intelligence and parents 

4.3.1. Parents as agents of emotional learning 

Parents' reactions to all areas of the child's life, and especially to success and failure, 

largely lay the foundations of the child's socialization and shape meanings. They establish 

normative standards and help facilitate the interpretation of emotional states [26]. The parent-

infant relationship is of primary importance. The presence or absence of the parent acts as a 

catalyst for the infant's emotional responses, as well as coping with the stranger, mediators 

between the infant and the environment, controlling the intensity of the hedonistic tone and 

internal stimulation so that they do not exceed tolerable limits. In case of excesses the parent 

consoles and balances and intervenes to de-escalate the tension and stabilize the behavioral 

organization of the infant. Through his familiar, stable, and reliable figure, the parent 

strengthens the stock of shared positive emotions and becomes their guardian [34] . 

The role of the parent in the early stages of internal arousal and emotion regulation is 

very important. Thus one often comes across the terms 'mutual regulation' or 'co-regulation' in 

the literature. The parent directs reciprocity and dyadic regulation, which the infant 

subsequently experiences [34]. 

During childhood, parents are the main providers of the child's education. The 

manifestation of their emotional states decreases as the child grows. In adolescence, emotional 

bonds with parents loosen, strongly developing initiative and decision-making. Relationships 

with parents change and internal conflicts appear [24] . The family acts in shaping the child's 

personality and self-awareness. 

Acceptance and interest in the child's achievements shape his emotional world. Having 

positive feedback from the parents and acknowledging the child's successes or efforts is 
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valuable. The role of the parent in the emotional development of the child starts from the first 

years of his life. The infant's emotional interaction with those around him begins from the 

moment of his birth, with his mother since she is the first person he sees at that moment [24]. 

The role of the mother and the kindergarten teacher is equally important, these two 

persons can contribute in an appropriate way to his gradual independence and to taking 

initiative. Initially with the reduction of physical contact, the relaxation of his action 

frameworks, and with less contact with him [24]. 

 

4.3.2 Types of emotional education. types of parents-family dynamics  

There are two major categories of parents, depending on their skill in managing their 

children's emotions. It is the emotional mentors or educators who fail to cultivate emotional 

intelligence in children. The second group is subdivided into three categories: detached, critical 

or disapproving, and permissive or permissive. Detached parents ignore emotions and 

especially devalue the child's negative emotions. Critical parents embellish the child's 

expression negative s and punish or reprimand him for it. Finally, permissive parents do listen 

and empathize, but fail to guide and set boundaries for children [28] . 

1. The alienated parents 

Distant parents use distractions to suppress the child's emotions, ridicule emotions, 

characterize them as irrational, fear the loss of emotional control, feel uncertainty and 

insecurity, downplay events, and postpone the solution of the problem to the future. These 

parents are often children of compulsive or indifferent parents [28] . 

2. The critical parents 

Critical parents have a lot in common with detached parents. They see emotions as a 

sign of weakness, believe that children should be tough, want children to conform to authority, 

and avoid expressing negative emotions, which they see as counterproductive and meaningless. 

They regard the expression of sorrow as frivolity. Critical parents are insulting and demeaning. 

They turn charged emotional  situations into a field of power display. -they have no self-control 

and believe that sorrow should not be wasted on superficial matters [28] .    

3. The permissive parents 

Permissive or permissive parents comfort the child and do not try to solve the problem 

or teach the child how to approach and manage their feelings. They are confused, they find it 

difficult to break free from excessive love for their children. Permissive parents make efforts to 

soothe and soften the child's negative emotions [28] . 

4. Parents – emotional mentors 

Emotional mentors spend time listening, are sensitive to the child's messages, offer 

guidance, and don't laugh. They resemble permissive parents but act as the children's guides in 

the emotional world. All emotions are useful. These parents do not hesitate to reveal their 

feelings. - they are not afraid of the apology. With this attitude of theirs, frictions and conflicts 

are mitigated. Emotional mentors help children name their feelings, allow them to experience 

their feelings, show respect, and also set boundaries [28].  

 

5. Emotional intelligence and school 

5.1. The school / teacher as a carrier of emotional learning 

The modern findings of psychological and educational research point to the necessity 

for a shift in education that will be based equally on the socio-emotional sector, if not more, but 

in equal proportions with the intellectual. The basic core of such an education is the children's 

emotions, their development, and cultivation, the expression of creativity, and the cultivation 
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of interpersonal relationships. The above findings are not only based on modern research. great 

educators emphasized the importance of emotions, for example, Frobel encouraged children to 

externalize their emotions while Dewey considered that the emotional development of children 

is a key component of a democratic society and education [35]. Later, a special emphasis was 

placed on mental development, with the consequence that emotional development was pushed 

aside, which was emphasized again when open education programs began to be developed in 

the 70s. In today's era, preschool and school education programs place a lot of emphasis on 

emotional development, and this is because as it is now widely known, emotions affect the 

development of the individual but more specifically they affect learning, determine behavior 

and play a catalytic role in interpersonal relationships and the creation of the individual's self-

image [28] . 

5.1.1. School and emotional intelligences  

In particular, emotional education, i.e. emotional education and training, refers to the 

cultivation of all the abilities that make up emotional intelligence in the context of children's 

interactions in the family and at school. These are essential skills that can help the young person 

to progress and improve his interpersonal relationships so that he can cope with any difficulties 

that may arise in his daily life. 

Regarding emotional intelligence development programs and their usefulness, we could 

say that the benefit obtained from them is great. According to [36], emotional intelligence is 

nowhere more strongly discussed than in school, which is a place where the goals for young 

people are always high and the opportunities for advancement are also many. Social and 

emotional learning can be carried out through the application of scientific methods and 

educational programs and in this way contribute to the completion of a new person who will 

apply in his personal and professional life everything that may prove useful to him in the future 

its evolution. According to [36], whose views are identical to those expressed by other scholars, 

[11], [38] success in adult life depends not only on academic ability, but also on intrapersonal, 

or practical intelligence, which refers to the abilities that high emotional intelligence entails. 

Much of the results that social and emotional learning can have are related to dealing 

with students' problems related to either emotional disorders or poor communication with their 

peers, but also with parents, as well as with their teachers. These students' problems are often 

related to their low performance in school. This usually results in significant problems 

developing in these individuals, such as low self-esteem, bad attitude of the students towards 

the school institution, lack of social abilities and skills, inability to solve problems, refusal to 

take responsibility for learning, and various others. Moreover, the process of developing 

emotional intelligence reduces stress for individuals and organizations by reducing conflict, as 

well as increased stability and harmony. 

In recent years, more and more educational programs emphasize emotional education 

and their main goals are: a) the understanding of the children's own emotions b) the emphasis 

on the emotional relationship between the teacher and the children c) the selection of activities 

that receive their suspicions the emotional needs of children d) the development of positive 

emotional states in the context of a healthy pedagogical framework. 

5.1.2. Affecting factors 

Along with the shift of both the programs and the attitudes of the educators towards 

emotional education, there are great variations in the views of the latter as to how much children 

can express their feelings and also be exposed to different events that cause them strong 

emotions. Some of the factors that can affect children's emotional development are listed below: 

a) The maturation of the brain and central nervous   system 
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b) Individual differences 

c) Gender 

d) Abnormal developmental conditions, 

e) Development in the remaining sectors 

f) The family environment and intra-family relationships 

 h) The influences of the socio-cultural context as some contexts affect the expression 

of emotions. 

5.2. The teacher's role  

5.2.1 The emotional role of the teacher  

Teachers are powerful and attractive agents of socialization. -they teach children new 

skills, direct their play, and form strong bonds with them. They send important explicit and 

implicit messages about the emotional world [26]. According to [39] respect, empathy and 

authenticity are the three basic elements of communicating with others. "The higher the levels 

of empathy, authenticity, and respect that the teacher provides to the students, the more they 

will learn." 

Respect is given to someone when they are given time, undivided attention, talk without  

interruption, and are questioned and not judged. Empathy is expressed to someone when 

shared experiences are experienced, feelings are expressed and finally, authenticity is expressed 

to someone when feelings are shared, there is honesty, there is no pretend promise without being 

able to keep it, and there is consistency in what is said. These are some of the strategies that the 

teacher can follow in school. In the classroom, the development of students' listening skills is a 

valuable element for their emotional development. 

Research has shown that teachers talk more in the classroom and students listen, rarely  

expressing their opinion or ideas. The skill of active listening is what the other person 

has to say is often the most important. Elements of this skill are the listener's participation in 

the other's speech with eye contact, body posture, and smiling or encouraging expressions to 

continue the conversation. Then reviewing, repeating, summarizing everything that was 

mentioned, and finally explaining points that the listener did not understand are important steps 

for more active participation. This practice can be followed in the context of the class between 

the students, between the teacher and the students, between colleagues, and also in the context 

of the family [40] . 

This approach is catalyzed by the teacher's fervent relationship with the children as the  

teacher acts as a role model for the children, accepts their feelings, and encourages them 

to express them while at the same time encouraging them to understand their feelings, needs, 

and other children's interests The activities chosen by the educator encourage the toddlers to 

externalize emotional states and through their interaction with the rest of the group to gain self-

confidence, confidence and a positive image of the rest of the class. the above does not mean 

of course that all the activities that take place are related to emotions, but the emphasis placed 

on them helps to more effectively apply this, for example, activities that seem to be related 

exclusively to the cognitive domain of this approach are connected to emotional experiences 

that are meaningful for children e.g. toddlers make up their own stories around topics that 

interest them or 'write' in their way how they feel at a given moment. Other possible activities 

that help to understand children's emotions are talking with children about events that can make 

them sad, angry, happy, or disappointed. Children can give up in different ways how they feel, 

e.g. by painting, through a doll, or by dramatizing something they feel or an event they 

experienced, each time taking on different roles so that they can experience the event in a 

multifaceted way and 'put themselves in the shoes of others. Other possible activities are for the 
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children to engage in constructions related to feelings or to listen to stories related to them. for 

all the above, the game is a basic means for children to express themselves and through which 

they feel pleasure and satisfaction.    

Another very important part of this approach is that you carry out the evaluation of the  

program and the children in a positive atmosphere, which reduces anxiety and fear and 

on the other hand increases positive emotions and their willingness to learn. In addition to the 

cognitive field, the emotional development of infants is also assessed through continuous 

observation and by collecting information from the children's families and the wider socio-

cultural environment 

A necessary condition to achieve all of the above is the creation of an emotionally safe  

environment for infants. for something like this to happen, there must be stability in the 

environment, both in terms of the objects and in terms of the flow of the program. Also, the 

school environment must inspire confidence in the children and reflect acceptance, i.e. include 

photos of the infants and their families object about what socio-cultural context and be arranged 

in such a way as to respond to the needs and interests of the children. All of the above contribute 

to creating positive feelings about the school space while activating the motivation for learning. 

 

5.2.2 Methods of data collection of children's emotional state  

Teachers should first find out if the students express their emotions, what makes them 

happy, what makes them unhappy, how they deal with negative emotions, what makes them 

anxious, how they feel when they come to school, and what their relationships with their 

classmates are like, etc. .a. 

The search for answers to all these questions is carried out after a discussion with the  

students. This discussion in itself with the teacher is a difficult process for the child and 

this is because it presupposes sympathy and trust on the part of the teacher. That is why the use 

of additional methods to collect information about the emotions of the children in the class is 

necessary. Questionnaires can be used as an alternative method of data collection, but they 

cannot accurately reflect children's emotional states. 

Projective methods in turn can discover children's feelings. Through the projective  

techniques, help is given to discover his innermost feelings, not with words but by 

withdrawing or imaginary play. The most well-known projective techniques are the Rorschach 

test, the Drawing Techniques, the TAT (Thematic Apperception Test), the CAT test, and the 

Family Relations Test [41] . 

The emotional state can also be done using psychometric scales such as Children's 

Depression Inventory - CDI, State-Trait Anxiety Inventory for Children - STAIC, and 

Rosenberg Self-Esteem Scale. Of course, to carry out all these tests an experienced school 

psychologist is required and they cannot be done by anyone without the necessary knowledge 

and training on them. 

In the projection-type activities, the children are asked to complete a drawing, the 

dialogue  

between the faces-dialogue with "bubbles", to choose a photographic material-photo 

storm, to play the name game, the short lecture, the course of life, the continuum of values, thus 

approaching their emotional reactions. This work is done in small groups or with the whole 

class. Through role play-simulation, brainstorming, and all of the above, children's emotional 

development is promoted in the classroom [40]. Conditions for implementing emotional 

learning programs. 

According to [42] , for a program to be effective certain conditions should be present: 
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• The program should be based on theories about children's development and the results 

of research data. 

• The teacher should teach the children the application of the skills they learn in their 

daily life. 

• To develop links between the tripartite school-students-parents. 

• To adapt to the cultural and developmental level of the students. 

• The program promotes the all-around development of the child, through its integration 

with the existing curriculum. 

• The teacher should promote positive interactions. 

• To extend the learning of skills in a family and community context. 

• To have a complete timetable, with organizational support and policy. 

• To provide support, practice, and feedback to staff. 

• Pursue the continuous evaluation of the program [41].  

 

6. Conclusions 

It is evident from the above that the results of implementing SEL programs positively 

influence children to gain self-awareness, self-esteem for themselves show maturity, balanced 

social and emotional development, taking initiative, emotional autonomy from parents, and the 

development of relationships with other persons.  Moreover SEL implementation programs can 

take many benefits by the incorporation of digital technologies in education domain which is 

very productive and successful, facilitates and improves the educational procedures via Mobiles 

[48-57], various ICTs applications [58-90], AI & STEM [91-102], and games [103-108]. 

Additionally the combination of ICTs with theories and models of metacognition, mindfulness, 

meditation and emotional intelligence cultivation [109-132] as well as with environmental 

factors and nutrition [44-47], accelerates and improves more over the educational practices and 

results especially for SEL programs. 
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